Name _____________________________ Date _________________

Spelling Exercises:  Unit #3
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FIX IT
This is not right.  Fix it.

Of course our dog is not abel too speak English, but between all the animals I have, she is the only oen who seems to no what I meen.


      STRETCH 
Add words to make this sentence longer and better.
 IT



Their dog is not mean.
          SORT

Sort these words in some way:
              IT






shown, grow, boat, road, home, below, whole, know


       ADD IT

How are these words alike?  Add more.





able-table, old-cold, an-man, end-bend, …


____________-____________,  ____________-____________


      FIND IT

Words that name kinds of dogs (e.g., dalmation)

_______________________
________________________

_______________________
________________________

_______________________
________________________

_______________________
________________________


     FINISH

Finish the sentence.  Then tell more.
            IT

I am able to do several things very well.  For example, ______________________________.

Name ___________________________
Date ___________________


Sentence Dictation
1. ____________________________________________________

2. ____________________________________________________

3. ____________________________________________________

4. ____________________________________________________

Name ___________________________
Date ___________________
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Sentence Dictation

1. “Our pet dog is able to speak English,” they said to us.

2. We laughed and told them, “We must be shown what you mean.”

3. Of course, animals cannot usually do such things.

4. Then we heard something that changed our mind.
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Teacher Notes:  Unit #3

No Excuse Words:



able


dog


shown


mean


English

Build Basic Concepts:

Concept 1 – 
Frequent spelling patterns for long –e are e, ea, ee, and y.

· 1A:
Dictate for students to write:  She really likes to eat green beans.  Then write the sentence on the chalkboard for students to self-check.  Have students identify the long –e words.  Point out that these illustrate the most frequent spelling patterns for long –e.  Then have students expand the sentence to include more long –e foods (e.g., She really likes to eat green beans, peas, veal, meat, beets, seeds, peaches, tea, whipped cream, geese, lettuce leaves, sweet treats, beef, and cheese).  Challenge students to repeat the activity with other long vowels.

Concept 2 -
When h follows c, s, t, w, or p, the combination stands for a new sound.

· 2A:  Write sell on the chalkboard.  Now, by adding an h, create the word shell.  Ask students for help in creating more sh- words together as a class.

Next, put students in four rows.  Give each row a piece of lined paper, and make sure each student has a pencil.  The first person in the row writes the first ch, th, wh, or ph word.  Then he/she passes the paper to the person behind him/her to write a new word with the same beginning sound.  See which row can come up with the most words.

Build Skillful Writers:

Select a student to write English on the chalkboard.  Point out the capital letter.  Countries (e.g., England), groups of people (e.g., English people), and languages are always capitalized (e.g., English).  Ask students if they can think of other words that are capitalized—list their examples on the chalkboard.  Then introduce Teaching Poster 1, page 411.  Read the rhyme with students and discuss the occasions for capitals featured on the poster.

Next, have students complete a copy of PERSONAL POSTER 1 (Blackline Master, Page 380).  Students create their own examples to illustrate the capitalization points that correspond to those on Teaching Poster 1.  Students’ personal posters may be kept at school and/or sent home for students to share with their family.  Post Teaching Poster 1 as an ongoing reference for students.

